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Abstract

要旨

ThisessayexplorestherelationshipbetweentheoryandpracticeinTEFL(TeachingEnglishasa

ForeignLanguage)inordertointroducesomeoftheusefulteachingapproachesparticularly

aimedatJapaneseuniversitystudents.TodeterminethespecificneedsofJapaneselearners,I

willexamineEnglisheducationinJapanbasedonmyschoolexperiencesdiscussingthetypified

teaching/learningenvironmenttowhichuniversitystudentshavebeenexposeduptonow.Iwill

thenconcludewithsomeofthefindingswhichneedtobetakenintoaccountforimproving

EnglisheducationinJapaninthefuture.

本稿は、TEFL(TeachingEnglishasaForeignLanguage)における理論と実践を考察することで、

主として日本人大学生に対する適確な教授法を見出すことを目的とする。そこで、日本人学習者に何

が必要であるかを探るため、筆者の経験を含め、多くの大学生がこれまで慣れ親しんできたであろう

日本の典型的な英語の授業スタイルや学習環境を見直す。最後に、今後の日本におけるより効果的な

英語教育のために目を向けるべき課題を示唆し、本稿の結論とする。
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[Introduction]

Inthisessay,Iwilldiscusstherelationshipbetweentheoryandpracticeinrelationtoa

particulargroupoflearners.First,Iwilldescribeateaching/learningcontextofuniversity

studentsinJapanandanalyzethenatureofthelearnersandtheirneedsbasedonmycurrent

teachingexperiences.Second,IwillexaminetheoriesoflanguageandlanguagelearningthatI

believearemostrelevanttocreatingateaching/learningprogram forthesameuniversity

students.Finally,IwillsummarizetohighlighttheissuesthatwillneedtobedealtwithinEFL

inJapan,andsharefindingsthatcouldbeusefulforstudentsinJapan.

[OverallBackgroundofEnglishinJapan]

BeforeIlookintothenatureofuniversitystudentsinJapanandtheirneeds,Iwouldliketo

examinethebackgroundofEnglisheducationinJapan.TheMinistryofEducation,Culture,

Sports,ScienceandTechnology(MEXT)inJapanistryingtointroducecommunicationintothe

curriculum,andtheyhavestartedcreatingEnglishlanguageclassesinpublicelementary

schools(MEXT,2003).Ibelievethatthemainreasonissimplytogivechildrenopportunitiesof

learning(orplayingwith)Englishwhentheyarestillsmallsothattheywillbeableto

communicatebetterinEnglishintheirfuture.Verylittleimportanceisplacedonteaching

grammar,sincethegoaloftheprogramisonlytomakestudentsfamiliarwithEnglish.However,

uponenteringjuniorhighschool,teachersteachtowardthecompetitivehighschoolentrance

examinations,

andagrammarbasedapproachtakesover.(Thissituationisthesameforhighschoolstudents

aimingatcollegeentranceexams).

AlthoughMEXThasbeenputtinggreatervalueonspeakingandlisteningcomponents,and

hasdesignedmoreoralcommunicationclasseswithnativeEnglishspeakersinjuniorhigh

schoolsandhighschools(MEXT,2003),inreality,moststudentsworrymostabouttheexams

thattheywillbefacinginthreeyears.Theythereforetendtofocusonlyonpreparingforthis

styleofexam.Asaresult,studentsbecomeknowledgeableaboutEnglishgrammarbutdonot

gainproficiencyinspeaking.Also,thewayJapanesesubjectsaretaughthashistoricallybeen

verymuchteacher-centered.Thus,evenwhentryingtohavelearnersdo‘student-student’talks

inEnglishclassrooms,atfirstmanystudentshaveahardtimefittingthemselvesintothetypeof

classes.

Ontheteachers’side,becausethisteachingstyle(grammarbased)hasbeendominantin

JapaneseEnglisheducationforyears,anumberofteachers(especiallyexperiencedteachers)

havenothadtoimprovetheiroralcommunicationskills.Infact,therearestillmanyJapanese

Englishteacherswhohaveneverbeenoverseasorstudiedabroad.Althoughmanyofthese

teachershaveagreatdealofgrammarknowledge,becausetheydidnotspendmuchtimeon
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trainingforspeakingskillsandhavenotbeenencouragedtoimprovetheirspeakingabilityby

theiremployers,theirEnglishclassesarestillmainlygrammarandreadingfocusedandalso

taughtinJapanese.Asaresultofthisteachingandlearningsituation,mostJapanesepeoplecan

notspeakEnglishverywellevenafter6yearsofobligatoryEnglisheducation.However,last

year,MEXT began testing students’listening comprehension in the university center

examination(MEXT,2003).Thiscouldbeagoodstartingpointforjuniorhighschoolsandhigh

schoolstograduallychangetheirteachingapproachfrom grammarbasedtomorespeaking/

listeningfocusedclasses.However,itisveryunlikelythattheJapanesetraditionalteachingstyle

willbeimmediatelyrevised.

ThewayJapanesecompaniesevaluatetheirapplicants’Englishskillsisanotherfactorthat

willslowdownrevisionstotheeducationsystem.Whenhiringhighschool/collegegraduates,

mostcompaniesgivewrittentestsorjustreviewwhatcertificatesapplicantshaveacquired.Itis

veryrarethattheyrequireapplicantstodemonstratecommunicativeabilityinEnglishattheir

interviewsunlesstheyareforeigncompanies.Therefore,huntingajobdoesnotreallyencourage

studentstoimprovetheiroralcommunicationskillsortheeducationsystem toreviseitscore

teachingapproaches.

[CurrentTeaching/LearningEnvironmentanditsIssuesofUniversityStudentsinEFL]

HavingexaminedtheoverallbackgroundofEnglisheducationinJapan,Iwouldliketomove

ontotheteaching/learningareathatIamparticularlyinterestedin.SinceIcurrentlyengagein

teachingprofessionatauniversitylevelinJapan,teachingadultEFLhasbeenmyprimary

interest.Asmentionedearlier,manyJapanesestudentshavebeenforcedtostudyhardinthebig

competitiontoenteraprestigiousschool.Therefore,afterenteringuniversity,moststudentstend

totakestudyinglessseriouslyandconsiderthe4yearcollegetimeasa‘longbreak’.Itisvery

difficultforthemtorealizetheimportanceofstudyingEnglishandofbecomingfluentinEnglish

in4years.Thispresentsachallengetoteachersinmysituation.

Moreover,theultimategoalofstudyingbefore,whichwastopasstheentranceexams,now

shiftstofindingagoodjobupongraduation.InJapan,thebestwaytoappealtocompaniesin

termsofEnglishcompetenceistohavehighscoresfromtheTOEICexam(TestofEnglishfor

InternationalCommunication).Sincethistestisconsideredamongcompaniestobeoneofthe

bestexamstomeasureEnglish communication skills,manyclasseshavebeen designed

specificallyforTOEICandofferedinJapaneseuniversitiesinalastdecade.Indeed,atmy

university,ourlisteninglabhasnowbecomeaweeklyTOEIClab.Wehavealsobeendesigning

classesthatcouldeffectivelyimprovestudentTOEICscores.TheTOEICexamconsistsoftwo

majorparts:listeningandreading,witheachcomponentworth50percentplusanoptionaloral

component.WhiletheTOEICencouragesthedevelopmentoflisteningskills,becausetheoral
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componentisoptional,ithasnotbeentreatedasimportantasthewrittenmodeamong

companies.Asaresult,mosttesttakersdonottaketheoraltest,andtheydonotreallypractice

theiroralcommunicationskillsduringthe4yearsofcollege.Somestudentsscorereallyhighon

thetestbecausetheyknowthegrammarwellandstrategiesfortheexam.Unfortunately,itdoes

notprovethatthosestudentsaregoodatspeaking.Therefore,teachersmustmonitorthat

studentscoverallaspectsofEnglishinordertobecomeabetterEnglishspeaker.

[Students’PreferredLearningStyle]

Oneothersignificantfactorinmyteachingcontextisthestudents’preferredlearningstyle.

Asdiscussedearlier,moststudentshavebeenconditionedsinceelementaryschooltoexpecta

teacher-centeredclassroom.Theyarenotusedtotheclassdiscussions,presentations,orpair/

groupworkthatareoftenseeninESLclassrooms.Theyexpectteacherstotalktheentireclass,

andtheytendtothinkthattheirroleistowritedownwhatevertheirteacherwritesontheboard.

WhenlearningEnglishinuniversitieswithalotofspeakingactivities,manystudentsbecome

nervousandfeeluncomfortablebeinginthoseinteractiveactivities.Inadditiontothis,when

learningEnglishinJapan,studentshaveveryfewopportunitiestospeakEnglishoutsidetheir

classroom.Manyofthem tendtohaveahardtimepicturingusingEnglishinarealworld.

Becauseofthislackofreal-worldpractice,manystudentsdonotknowhowtoapplysentences

intorealconversations.TheunrealisticcontextsoftenshownintheirEnglishtextbooksalsodo

nothelpstudentsapplywhattheylearntoreal-lifesituations.Therefore,preparingmaterials

whicharespecificallydesignedfortheseparticularstudentsiscrucial.

[TeachingApproachesforSpecificLearners’Needs(SpecificallyforUniversityStudentsin

Japan)]

Now,Iwouldliketomoveontothenextphase,anddiscussparticulartheoriesoflanguage

andlanguagelearningthatIbelievecaninfluencetheteaching/learningprogramforuniversity

students.Considering the learning backgrounds mentioned above,I believe that a

communicativeapproachshouldbeappliedtomeetstudentneeds.Giventhecommunicative

methodsavailable,Ithinka‘task-basedapproach’ismostsuitabletothelearnersinmyteaching

context,wherea‘task’isdefinedasinvolving“communicativelanguageuseinwhichtheuser’s

attentionisfocusedonmeaningratherthanlinguisticstructure”(Nunan,1989,p.10).Compared

withtheteacher-centeredgrammar-basedapproachusedinthehighschools,atask-based

approachwouldprovidestudentswithagreatersenseofhowmeaningsshouldbedeliveredin

realconversations.AlthoughtheymighthaveahardtimepushingthemselvestospeakEnglish

atfirst,havingthemachievesometasksinpairsoringroupswouldnaturallygettheminvolved

inalotofinteractionsusingEnglish.AsLongandPorter(citedinNunan,1988,p.83)found,
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grouporpair-workprovideslearnerswithalotofchancetouseEnglish.Furthermore,when

doingtask-basedgroupwork,studentstrytoproducemorecompletesentencesforother

classmatestocomprehendtheirutterances.Inaddition,LongandPorter(inNunan,1988,p.83)

suggestthatgroup-workmotivatesstudentsbetterandcreatesapositivelearningenvironment.

Inordertoachievethegoal,studentswillneedtoputalloftheirknowledgetogethertogettheir

messagesacrossasmuchaspossible.Also,itismorelikelythatworkingwithapartnerorin

groupsgetsridoftheirstresscomparedtoworkingindividuallywithateacher(Derewianka,

1996,p.190).

Teachersmust,however,keepinmindthattheyshouldcarefullymonitorstudents’

language.Sincethestudents’nativelanguageisJapanesehere,itisverypossiblethatsome

studentswouldstartdependingonJapanesewhenfacingdifficulties.

Activitiesofparticularinteresttomearetask-basedactivitiesthatinclude‘Strategic

Interaction,’developedbyRobertdiPietro.Studentsaredividedintotwogroupsandeachoneis

givenaslightlydifferentscenarioofaparticulareventthattheymustthenenactwithanother

group(Derewianka,1996,p.188).Becauseitistaskbased,studentsknowexactlywhattheyneed

todo.Second,studentswillencounterunpredictablesituations,thusencouragingstudentsto

producenewsentencesspontaneously.Third,becausetheymustfocusoncompletingtheirtasks,

studentswillfocuslessontheirfearandanxietyaboutspeakingEnglish(Derewianka,1996,

p.189).Iexpectthatafterthisactivitytheywouldfeelmoreconfidentbecauseeachofthemmust

haveusedatleastafewutterancesthatbroughtthemessagesacrossduringtheactivity.

AsecondmethodthatIthinkwouldbeveryeffectiveformystudentsis‘thegenre-based

approach’basedonHalliday’ssystemicfunctionaltheoryoflanguage.Oneoftheadvantagesof

usingthisapproachisthatitisinfluencedbyHalliday’sviewthatwhenpeoplecommunicate,

theydonotonlyuseoneutterance,butinsteadtheyusemanyinordertogettheirmeaning

acrossinasituation.Soanumberofdifferentfunctionsarecombinedtogethersimultaneouslyin

asingleconversation(Brown,2000,p.252).Therefore,learnerscanstudythetargetlanguage

holistically.Itisalsolikelytomotivatethelearnersbetterthanotherteachingapproaches

becauseitsmajorfocusistoconsiderlearners’needsandspecificpurposesforusingEnglish.

Halliday(1978)maintainsthat“Languageistheabilityto‘mean’inthesituationtypes,or

socialcontexts,thataregeneratedbytheculture”(p.34).Thus,themesortopicsforEFLclasses

shouldbedecidedexaminingtheculturesandsocialcontextssothatlearnerscouldeasilyrealize

whyandhowtheyaregoingtolearnthetargetlanguage.Thiscouldgivethemconcreteimagesof

themselvesusingEnglishoutsidetheirclassroomintheireverydaylife.

Martin,RotheryandChristie(Derewianka,1996,p.249)studiedgenressuchasgivinga

recountofanevent,orgivinginstructions.SinceJapanesestudentsalmostneverlearn

holisticallylikethisinhighschool,agenre-basedapproachwouldshowthem howtousethe
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wordsandgrammartheyknowholistically.Forexample,inmyuniversity,wearecurrentlyusing

atextbookwhichwasespeciallydesignedforJapaneseuniversitystudentsandhasholistictasks.

Someunittopicsare:‘HowtotalktoforeignersvisitingJapan’,‘Howtosolveclassrelated

issues’and‘Howtotalktofriendsaboutweekends’.Studentsusingthistextbookarefirstyear

studentsandtheirlevelisbetweenhighbeginnerandlowintermediate.AlthoughIfoundthis

particulartextbookwouldworkwellforlowintermediatestudents,itwouldalsobepossiblethat

thegenre-basedapproachcouldbeeffectiveforavarietyoflevelsifteachersselectappropriate

textbooks.

Somepeoplemightthinkthatthegenre-basedapproachislikearecipebecausethewayit

teachesistooprescriptivesothatitcouldpreventlearnersfrom beingcreative(Derewianka,

1996,p.250).However,IbelievethisapproachwouldparticularlyfitJapanesestudentsbecause

theyareusedtosimplyfollowingaprescribedcontext.Theyarenotaggressivelanguage

learners.Agenre-basedapproachmightstartoffasprescriptivebutintheend,studentsare

talkingfreelyandindependently.Sothisapproachsmoothlyinvitesthem intomeaningful

interactions.Therefore,thegenreapproachcouldbeappliednotonlyforuniversitiesbutalsofor

juniorhighschools/highschoolsintheirorallanguageclasses.

Finally,thelastmethodthatIwouldliketoapplyformystudentsis‘TheLexicalApproach’

createdbyMichaelLewis.Ihaveseenanumberofstudentshavetroublelearningvocabulary.

ThewayIhavealwaystoldthemasaneffectivevocabularylearningstrategyistostudyanew

wordinasentencesothattheycangettoknowhowtoapplythewordincontext.TheLexical

Approachtakestheideaofcontextfurther.Lewis(1993,p.121)pointsoutthatthisapproachcan

leadstudentstofluencybyhavingthem studyfixedphrasesorpre-fabricatedexpressionsas

whole“chunks”withoutexaminingoranalyzingthegrammaraspects.Ibelievethatwhen

learningvocabularyaschunks,thosewordswouldtendtoremaininstudents’memoryforalong

timebecauselearnersrepeatedlypracticethewordsasiftheyarelearninglyrics.Most

importantly,itcouldbeappliedformanyotherteachingapproaches.Forinstance,teacherscould

pickupseveralimportantphrasesforthestudentstomemorizeduringthegenre-based

approach.Ibelievethelexicalapproachwouldworkmoreeffectivelyinagoodcombinationwith

othersignificantteachingmethods.

[Conclusion]

Insummary,IhavediscussedthegeneralbackgroundofEnglisheducationinJapan,and

explainedwhythegrammar-basedapproachisstillusedinjuniorhighschoolsandhighschools

inJapan.Ithenexaminedsometeachingmethodsthatwouldworkparticularlywellwiththe

JapanesecollegestudentsIcurrentlyteach,andIalsomentionedthenatureofJapanesecollege

studentsandtheirneedsinordertochoosefromthevariousteachingapproachesavailablethe
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fewbestonesthatwouldspecificallyfitJapaneseuniversitystudents.Next,Iintroducedthree

teachingapproachesaseffectiveteachingwaysformystudents.First,Idiscussed‘thetask-

basedapproach’.Byaimingattasks,studentswouldcollectalloftheirlinguisticknowledgeto

haveotherclassmatescomprehendtheirutterances.Second,Iproposedthata‘genre-based

approach’wouldbeparticularlyusefulforJapanesestudents.Lastly,Iintroduced‘theLexical

Approach’foundedbyMichaelLewis.Inparticular,Iemphasizedthatlearnerscouldefficiently

expandtheirvocabularybychunkingsentencesinameaningfulway.Inaddition,thefactthat

thismethodcouldfitinmanyotherteachingapproachesishelpfulforteachersworkingtomake

aneffectivelanguageclassroom.

Inthenearfuture,themainteachingmethodatjuniorhighschoolsandhighschoolsis

expectedtoberevisedtobemorecommunicative.Sinceitwillbeuniversityentranceexamsand

universityeducationthatwilldrivethischange,allEnglishinstructorsinJapanmustnotforget

thatthebiggestresponsibilityofEnglisheducationatJapaneseuniversitiesisnottoproduce

graduateswhoaregoodatonlygrammarrules.Wemustleadstudentstocommunicateusing

thoserules,andteachthem touseallofthelinguisticinformationthattheyhavelearned

spontaneouslytogetmessagesacross.WiththeteachingapproachesthatIhaveraisedinthis

essay,IbelievethatteacherscouldcreatemuchmoreeffectiveclassesspecificallyforJapanese

universitystudentsorevenforallJapaneselearners.
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