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One of my students told me, “I have been studying Japanese language for one year in Japan, but I really 

don’t know how my Japanese has improved.”  This incident became a trigger to start reviewing the current 

Japanese classroom instruction.  How should the syllabus be improved to allow learners to confidently feel

and become aware that their Japanese has improved, and to objectively support the improvement? 

At first, in order to see what factors influence students’ self-evaluation, I carried out a self-evaluation 

questionnaire survey for the Japanese can-do-statements (CDSs) with the international students at Josai 

International University.  As a result, it was found the most important factor was to experience language 

behaviors. 

Therefore I put up the class goals in a CDS style to meet students’ needs, and designed the class so that 

they could learn and experience a series of CDSs by a technique called "the scenario" of the German profile.  

To set the learning contents and evaluation standards that match the class level of Japanese skills, I 

referred to the Common European Framework of Reference for languages (CEFR) illustrative descriptors 

as outside standards. 

At the end of the semester, almost all the students gave the self-evaluation that “I can do the target CDSs 

completely or to some extent.”  In addition, for CDSs other than the targets, the average self-evaluations 

results of all the students exceeded those at the beginning of the semester. 

This syllabus design proved to be effective in the following two points: first, it (=syllabus design) allows 

learners to effectively experience on-site learning of CDS and to have confidence that they “can do”; and 

secondly, by enabling to refer to outside standards (CEFR), the syllabus has transparency, as a result of 

which learners’ Japanese language ability can be visualized. 




